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A Study of the Acquisition of English as a Foreign
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I tried to research the acquisition of English as a foreign language. There are the various

points of view for the language. For example Saussure understands that the language consists

of langue and parole. And Chomsky understands that the language consists of competence and

performance. The language is used the thought and the communication. Thus in the human life

it is indispensable to acquire the language. Therefore in the acquisition of English I would like

to emphasize the importance to consider the amount of training and the age which begins

learning.
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This language he learns from his elder siblings,
parents, other children and other adults with
whom he comes into contact. The way in which he

learns it, and the order in which he acquires the

patterns, are important questions both for general
and for applied linguistics; up to the present
rather little is known about them. These lie
beyvond our present scope; but one feature of the
learning process is important to the discussion. In
the course of learning the language the child
makes ‘mistakes’ : he deviates at one level or
another from the patterns of the language.
Anyone listening to small children can pick out
examples at all levels, phonetic, phonological,
grammatical and lexical ; it is in fact a useful
linguistic exercise to classify the errors as one
hears them. (1)
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The basic process of language acquisition is
roughly pictured as follows . The child associates
the sounds of the human voice with need-satisfy-
ing circumstances; when he hears his own random
babbling, these sounds are recognized to be

similar to those uttered by the adults so that the
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pleasure or anticipation of pleasure associated
with mother’s voice is now transferred to his own
Thus,

becomes a pleasurable experience in itself, the

vocalizations. hearing his own sounds
more so as mother tends to reinforce these sounds,
particularly if they by chance resemble a word
This
increase in the infant’s vocal output. (2)
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Similarly, a grammar of English is based on a
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finite corpus of utterances (observations), and it
will contain certain grammatical rules (laws)
stated in terms of the particular phonemes,
phrases, etc., of English (hypothetical constructs).
These rules express structural relations among
the sentences of the corpus and the indefinite

number of sentences generated by the grammar

beyond the corpus (predictions). Our problem is to
develop and clarify the criteria for selecting the
correct grammar for each language, that is, the
correct theory of this language. (3)
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We can greatly simplify the description of
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English and gain new and important insight into

its formal structure if we limit the direct
description in terms of phrase structure to a
kernel of basic sentences (simple, declarative,
active, with no complex verb or noun phrases),
deriving all other sentences from these (more
properly, from the strings that underlie them) by

transformation, possibly repeated. (4)
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It can be assumed that the tasks and aims of
foreign language teaching include the imparting
to the student of some or all of the basic language
skills — understanding speech, speaking, reading
and writing— which he did not previously possess,
or which were present only in a limited form. One
way of acquiring these skills is by ‘experiencing’
them : by encountering them in use in real

situations and coming to associate certain
activities, persons or topics with the foreign

language. (5)
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Description . A short contextualised
example that forces the use of
the pattern under study.
Questions attached. Situation
always on left of - page.

Questions on right.
Presentation . Books shut for class. Teacher
gives situation, asks questions
quickly to make sure all
details grasped. Later, class
can read situation in class.
Rationale . Teacher may want to motivate
class to look at pattern with
new attention (when revising)
or may want to preview
nature of material.
If revising, will have to
there is
think

they know but still need more

convince class

something they may

practice in.
Problem Situation puts class
in natural situation where
they have to use the pattern.
If they stumble, teacher says
“No, that’s not right. Listen to
the Illustrative Situations.
They will show you what
pattern to use here.” (6)
Problem Situation
Richard West works in an office 5 days a
week. He usually gets up at 7.30, has a shower
and then has breakfast. He starts work at 9,
lunch at 1, and then goes home at 5.30. In the
evening he usually reads or watches tele-
vision.
1. Where does Richard work?
2. When does he usually get up?
3. What does he do after he gets up and

before he goes to work?
4. Tell me about his work-day!
5. What does he do in the evening?
6. Now do this. (7)

6 repetition

SMEREDFEIZ B\ T repetition WEETH 2,
SHEREER OB, FBIE, U, REESEERL 2T
M7 5700 h3,  Z O repetition 275/ 3
NTE L, FICIOEIZ L 2 repetition 2w 3 = &
WHEmTH S, THIEFBIBWT, FESE 1K
WTHLEMNETHE,

In addition to these factors, which the learner
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himself brings to the process, there are certain
conditions of learning that will also greatly affect
the final results. One of these is the nature of the
physical circumstances in which the learning
takes place, another the effectiveness of reward
and secondary reinforcement. Of great impor-
tance is the amount and duration of effort required
during a single period, the frequency of its repeti-

tion, and the time intervening. (8)
7 pattern practice
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These patterns of form and arrangement are
the grammar of the language and although a child
or a native speaker is not conscious of them, they
are nevertheless there, fashioning the utterances,
and must be learned if the language is to be used.
The question then is not whether one should learn
a new language without learning the grammar of
that new language. That is an impossibility. The
question is whether, for an adult, the guiding of
his practice through one pattern at a time and a
conscious grasping of these patterns as a
summary of that practice will not make more

rapid and efficient his mastery of a new language.
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Even if one-insists that the conscious formulation
of the patterns involved is unnecessary, there is no

escaping the need for learning them and in that

learning the student will progress more satisfacto-

rily if his efforts are channelled to avoid confu-
sion, if he does not try to attack all the diverse
complexity of the structure of a language at the
same time. (9)
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The practice which the student contributes
must be oral practice. No matter if the final result
desired is only to read the foreign language the
mastery of the fundamentals of the language—
the structure and the sound system with a limited
vocabulary—must be through speech. The speech
is the language. The written record is but a
secondary representation of the language.
To"master” a language it is not necessary to read
it, but it is extremely doubtful whether one can
really read the language without first mastering it
orally. Unless one has mastered the fundamentals
of the new language as a language — that is, as a
set of habits for oral production and reception —
the process of reading is a process of seeking

word equivalents in his own native language. (10)
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